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English: Purpose of Study

Fostering a life-long love of reading
Our children enjoy reading a wide variety of text types and genres with authors,
characters and themes that represent our diverse school community. We pride ourselves
on providing engaging and exciting whole school family events which elevate the status
of reading such as our ‘Festival of Stories’ and ‘Shakespeare week’. However, we also
understand that a love of reading is established by cultivating a community of readers
through day-to-day interactions. Children take part in weekly ‘book club’ where they have
the opportunity to evaluate, discuss and share the books they have read with other
students. We also have a well-stocked library which is open to families weekly after
school.

Writing for a purpose
We strive to equip children with the knowledge that their writing can be powerful. This is
achieved by ensuring that our outcomes always have a strong purpose and audience so
that children can engage with the subject matter in a meaningful way, understanding how
the writing is relevant to them. Our approach to writing gives children the opportunity to
explore the link between reading and writing, demonstrating how successful authors
craft their work.

Developing a wide vocabulary
A rich and varied vocabulary is a cornerstone of effective communication. Therefore, at
Bowling Park Primary, we are dedicated to helping our students expand their repertoire of
words and language structures. Through engaging activities, word games, and exposure
to a wide range of texts, we aim to enrich their vocabulary and deepen their
understanding of language. By equipping them with a diverse range of words and
phrases, we enable our students to articulate their thoughts with precision and
eloquence.

At Bowling Park, we know that good English skills are essential to our children’s future success, both during their time at school and as adults. At the heart
of our curriculum is the belief that all children have an entitlement to be taught the skills to communicate effectively through reading, writing and speaking.
We achieve this by:

Teaching a curriculum which reflects our diverse community and is relevant to
our children
At Bowling Park Primary, we take pride in our diverse community, and our English
curriculum reflects this richness of cultures, languages, and experiences. We
strive to provide our students with opportunities to explore literature and texts that
celebrate diversity and promote inclusivity; children deserve to see themselves
reflected in the pages of their favourite books. By presenting a curriculum that
resonates with our students' backgrounds and experiences, we aim to foster a
sense of belonging and pride. Our teaching approach is sensitive to the needs of
all learners, ensuring that every child feels valued and represented in their learning
journey.

Ensuring that children can communicate effectively
Effective communication is a vital skill that lies at the heart of our English
curriculum. We are committed to enabling our students to communicate
confidently and fluently, both orally and in writing. Through a combination of
speaking and listening activities, group discussions, debates, and writing, we
provide our students with ample opportunities to hone their communication skills.
We emphasise not only the importance of articulating ideas clearly but also of
active listening and respectful dialogue. By equipping our students with the ability
to express themselves effectively, we empower them to succeed academically
and thrive in their personal and professional lives.



Design

Cross-curricular Experience-driven Language-rich Diverse

To reduce cognitive load and to
provide opportunities for children to

apply new knowledge and skills in
different contexts, English is linked

(where possible) to foundation
subjects. Writing is inspired by high-
quality texts which are also explored

in reading lessons.

Where possible, experiences are
provided to give children a hook into

their English lessons. This may be
trips, residential visits,

videos/documentaries, high-quality
images, discussions, drama,

fieldwork, experiments.

Word of the day is taught every
day. Tier 2 words are taught and
children are encouraged to use

them in their writing. Commonly-
occurring words and words with
Greek/Latin roots are prioritised

and mapped across KS2.
 

Children have access to a wide
range of literature so that books
are ‘windows and mirrors’ where
children can see their own lives
and experiences reflected in the

stories they read whilst also
gaining an insight into the lives of

others.

English Vision and Design

Vision

Responsible Confident Successful

We want our children to be responsible citizens
by:

- Having the literacy skills needed to access the
next stage of their education

- Contributing to society by having the literacy
skills needed to secure a job.

- Challenging injustices or different opinions
respectfully in speech and in writing.

- Being able to work individually and as a team.

We want our children to be confident individuals by:
- Expressing their own opinions to others, both in

speech and writing.
- Seeing themselves as ‘readers’ with a love of books

and an understanding of their importance.
- Having the vocabulary and range of experiences
needed to access the same opportunities as their

peers.

We want our children to experience success
at Bowling Park and beyond by:

- Being able to read fluently.
- Being able to confidently take part in

conversations with their peers and others.
- Being able to write for a range of purposes

and audiences.



Writing: The Journey
Reading Crafting Great

Sentences
Writing

The Reading phase includes
hooking children into their
writing. This may include:

Reading and being
immersed in a high-
quality model text (or
other media). 
Making predictions and
updating them.
Sequencing events
(particularly in narrative
writing)
Drama activities to
develop inferences and
explore/develop
characters.
Talk for learning:
debates, discussion,
persuasion etc.
Generating vocabulary.

The Crafting Great
Sentences phase includes
analysing key features of the
genre and explicit teaching
and practising of relevant
grammar and punctuation.
Some activities which may
be used are:

Grammar party bags
Fast writing
Slow writing
Improving sentences
Noughts and crosses

 During this phase, teachers
model how to be writers,
talking through their thought
processes, and taking ideas
from children as part of
shared writing

The Writing phase, gives
children the opportunity to
develop their craft as writers.
During this phase children
receive feedback from
teachers and peers to
support editing and
redrafting.

During this phase, children
develop meta-cognitive
strategies by reading their
own writing aloud. They
check that their writing
meets the purpose and is
appropriate for their chosen
audience. Children assess
their writing against success
criteria before making edits
and redrafting.



1.     Writing in the Early Years
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Writing: The Early Years
In planning and guiding what children learn, practitioners must reflect
on the different rates at which children are developing and adjust their
practice accordingly, referring to the Characteristics of Effective
Learning:

Playing and exploring
Children investigate, experience things and ‘have a go’.
Active learning
Children concentrate, persevere when they encounter difficulties and
are intrinsically motivated, achieving a ‘state of flow’.
Creating and thinking critically
Children develop their own ideas, making links and developing
strategies to achieve goals.

Our ‘core stories’ curriculum instills a love of reading so that children
are inspired to write. Writing opportunities are provided in the
provision areas. Our environment reflects current learning and is rich in
language (from the core story) which is developed by retelling stories
and using repeated phrases. Positioned next to a focus group table,
we have a working wall which exemplifies the learning journey.



Writing: Nursery
By the end of their time in Nursery, children can
ascribe meaning to the marks they make and know
that print has representation. 

We teach children to:

mark-make (child-initiated and supported).
write in all areas of Nursery, including sitting
correctly at a table and how to hold a pencil
comfortably and correctly.
develop fine motor skills.
form the letters in their name correctly, starting
and finishing in the right place.
write their names on the line, using it to form
letters with ascenders and descenders
accurately. 
write the capital letters that their names begin
with (towards the end of their second year).

How do we achieve this?
As well as the continuous provision which is provided
for children, direct teaching is used to demonstrate
new skills and knowledge:

Big Write
Every week, children make patterns on a large scale,
making big movements with their bodies.
Story Dough
Children build characters from a familiar book, add
natural resources to develop the story and
characters, and create a secret code to fuel
imagination.
Dough Disco
These sessions develop motor skills and muscle
strength to prepare them for writing.
Writing Books
Children do pattern drawing and early name drawing
in their own writing book every week.



Writing: Reception
In Reception, we teach children to: 

produce writing that someone else can read and
enjoy. 
how to sit correctly at a table, holding a pencil
comfortably and correctly and expect all children
to be able to do this by the end of their Reception
year.
develop children’s fine motor skills (using Dough
Disco).
form their letters correctly, starting and finishing in
the right place (see Penpals Handwriting).
write on the line, using it to form letters accurately
with ascenders and descenders.
use letter names as well as the sounds (when their
phonics phase requires it).
we introduce children to full stops in reading and
when modelling writing. 

How do we achieve this?
As well as the continuous provision which is provided
for children, direct teaching is used to demonstrate new
skills and knowledge:

Core Stories
The core stories curriculum provides stimulus for writing
in provision areas (e.g. sending a letter to a character
from a story).
Drawing Club
During these fortnightly sessions, children create
stories, develop vocabulary and find the joy in writing.
Handwriting
Handwriting is practised daily. In the first instance, letter
formation is taught using the Little Wandle formation
phrases. After this, the Penpals scheme is followed.
Dough Disco
These sessions develop motor skills and muscle
strength to prepare them for writing.



Writing: Nursery Core Stories



Writing: Reception Core Stories



2.        Curriculum Delivery



Writing Lessons Curriculum Delivery 
At Bowling Park Primary, we aim to teach the
skills of writing and a love of writing so that our
children: 
 

Develop enjoyment and pleasure in writing. 
Have opportunities to write for a range of
real purposes and audiences. 
Understand the skills and processes that
are essential for writing: thinking aloud and
re-reading their writing aloud to check their
meaning is clear. 
Develop stamina to produce a quality piece
of writing. 
When spelling, have opportunities to
practise using both their phonics knowledge
and develop independent spelling strategies. 

When writing, form their letters correctly
and confidently, eventually writing with a
joined fluent style by the end of Y3. 
Know and use grammar terminology and
punctuation to be able to talk about their
writing and how it helps a reader to
understand and enjoy what they have
written.

Our teaching objectives cover the five key
areas in the National Curriculum: 
 
1.        Composition 
2.        Vocabulary, grammar and punctuation 
3.        Spelling 
4.        Handwriting 
5.        Terminology 



Writing Lessons Curriculum Delivery 
We teach children how to spell using the
Spelling Shed programme. Children look at
the etymology and morphology so they can
apply patterns to other words. There is also
a focus on syllables and phonemes. 

We explicitly teach children alphabetical
order and how to use a dictionary. 

We follow the marking policy which includes
live marking, next steps and precision
intervention. 

Children use a purple pen to edit their
writing. 

How do we achieve this?
We continue to teach previous year groups’ skills
and knowledge as well as current year group’s
learning so that all primary writing skills and
knowledge are fully embedded by the time
children leave primary school. 

We model to children how to write, how to edit
and give them enough time to produce and publish
a piece of writing. 

We teach children in a clear progression through a
writing journey, immersing them in the
text/genre/text type and teaching them the skills
they need in order to write their final outcome.

We give children the opportunity to practise their
handwriting DAILY (where appropriate) to include
at least one session of modelling at some point in
the week.  



Write a WAGOLL based
on the outcome,

differentiating it where
appropriate. WAGOLLS
are always age related

and should feature:
Examples of grammar

and punctuation.
Examples of key

vocabulary in context
Examples of words
using current and
previous years’

spelling patterns. 

Lessons are then planned
using the 3-phase

approach:

The Reading Phase1.
The ‘Crafting Great
Sentences’ Phase

2.

The Writing Phase3.

Slides are created using
ActivInspire. Activities

and teacher inputs
should be clearly

displayed as the slides
also act as teacher

planning.

Identify the skills we
want to teach the

children. These should
initially be taken from
the English long term
plan. However, skills

taught should also be
informed by ongoing

formative and
summative assessment.

Word of the day should
be taught every day.

Plan a ‘hook’ into the unit.
The hook should capture the

children’s imagination and
inspire them to discuss,

explore and write.

Every unit of writing should
always be inspired by high-
quality text. However, other

resources should be used to
spark discussion and

curiosity e.g. film, poetry,
imagery music, adverts,

artefacts.

When planning the hook,
children’s experiences and
gaps in knowledge should

be considered.

Identify the writing
outcome from the long-
term plan and decide on

the purpose and
audience. The purpose

and audience of the
writing must be

meaningful and relevant
for the children.

Purpose, audience and
outcome are clearly
displayed on working

walls. 

Writing Lessons Curriculum Delivery 
Planning a writing lesson:



            3.             SEND



Writing Supporting Children with SEN
We ensure the learning
environment is inclusive.

Children with visual, hearing or
processing needs are

positioned near the front of
the classroom with a clear

view of the board.

Although focus groups
may sometimes

comprise of children
with similar needs,

children sit in mixed
ability groups/pairs for

most of the time. 

We provide dyslexia-friendly
resources for our children:
texts are printed in large

non-cursive fonts and
backgrounds of slides are in

pastel colours

We work closely with SALT to
support children with

additional needs with their
language comprehension and

vocabulary development. 



Writing Supporting Children with SEN
Colourful semantics is

used to support
children in recognising
word classes and how

they function in
sentences.

Although written
transcription skills are

practised, technology is
also used in some

lessons. This ensures
cognitive load is reduced,

allowing children to
practise other skills.

Children are provided with
word banks and picture

dictionaries. These words
may be ‘pre-taught’ so that

children are familiar with
them before encountering

them in the text. This
ensures that children can
access the same text as

their peers.

Scaffolding is provided
to ensure that children
can access the same

learning. Where
necessary, teachers

adapt the lesson based
on ongoing formative

assessment.



Writing Supporting Children with SEN

10th January
Title

‘Cut up sentences’ is used
as a strategy to help

children learn how to form
sentences. This is used as
a scaffold which is slowly

removed during the
writing process. 

Intervention is provided
for children who need
further support with

handwriting. This may
involve work on motor

skills, feedback in books
or repeated practice.

Adult support is
sometimes provided.

This may include:
providing verbal

feedback, supporting
oral rehearsal,

developing meta-
cognitive strategies

(e.g. reading work aloud
to check and edit).

Titles and dates (and
anything that must be

copied from the board)
is provided in paper

format. In some cases,
the title and date may

be provided for
children to stick into

their book.



4.     Vocabulary



Writing Vocabulary Instruction
At Bowling Park, vocabulary development features across

the whole curriculum. In maths, science and the
foundation subjects, topic-related ‘tier three’ vocabulary is

explicitly taught. Children are encouraged to recognise
this vocabulary in texts and also use it in their own writing.

However, the ‘tier 2’ academic vocabulary which can be
applied across many different contexts is explicitly taught

at the start of every writing lesson. These ‘words of the
day’ are selected from Such’s ‘345 List’of the most

commonly occurring words in academic writing and his
suggested list of words with Greek and Latin roots. In
these sessions, children have opportunities to learn

definitions, practise using the words in context and use
strategies to define unfamiliar vocabulary.

As model texts are used to inspire writing, children use
their vocabulary comprehension strategies to define these
words and they are encouraged to use them in their own

writing.
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4.     Transcription



Writing Transcription (Spelling)
At Bowling Park, the teaching of spelling starts with our Little
Wandle SSP. After children have complete the Little Wandle
‘Bridge to Spelling’ programme in Y2, they progress to the
Spelling Shed scheme.

Each week, a main objective from the National Curriculum
appendix for spelling is covered.

As research suggests that simply using the ‘look-say-cover-
write-check’ in isolation is ineffective, the following structure
is followed:

Children are acquainted with the words of the week.
There is an explanation of the spelling pattern(s) and how
the words are linked.

1.

Aspects such as the number of syllables, tricky sounds
and the morphology of the words are examined.

2.

Independent and group activities are completed to
practise the spelling pattern. These include: sorting,
syllable maps, segmenting, Elkonin boxes, alphabetising,
cloze sentences, choosing the correct spelling,
morphology and etymology.

3.

We have high expectations of spelling; feedback is provided
around incorrect spellings in writing across the curriculum.



Writing Transcription (Handwriting)
Fluent handwriting is necessary to reduce cognitive load
to enable children to focus on other aspects of their
writing.

At Bowling Park, we use the ‘Penpals for Handwriting’
scheme which ensures a coherent whole-school
approach to driving up handwriting standards.

Penpals leads children through five distinct stages:
1.Physical preparation for handwriting (EYFS)
2.Securing correct letter formation (EYFS - KS1)
3.Beginning to join (KS1 - LKS2)
4.Securing the joins (LKS2)
5.Speed, fluency,developing a personal style
 (UKS2)

The scheme does not follow the ‘satpin’ order of letters;
instead letters are grouped into families based on their
shape. Therefore, children in Reception only start the
letter formation stage of the programme in Term 2.



4.     Assessment



Writing Assessment
Assessment for Learning
AfL is responsive to learners’ needs ‘in the moment’. In writing lessons,
teachers clearly share learning intentions, clarifying students’
understanding through questioning. The gradual release model is used
to model writing. This allows teachers to question and circulate the
room in order to check understanding and provide feedback or
support.

Formative Assessment

Throughout each unit of work, teachers assess children’s
understanding of the learning in the lesson. Based on this, they provide
feedback (written or verbal and individual, group or whole class) and
adapt lessons accordingly, providing scaffolding, further direct
instruction or stretch and challenge.

Summative Assessment

Over the course of the year, children will typically produce around 12
‘big writes’. These pieces of writing are the culmination of the skills
and knowledge gained during the learning sequence. These pieces of
writing are assessed using the AP assessment grids with the overall
judgement being added to the writing portfolio. These assessments
are tracked against age related expectations and discussed in termly
pupil progress meetings with the deputy headteacher where
interventions are planned to close the gap.


